Year 1 Autumn 2

Enquiry Question: Why are Neil Armstrong and Mae Jemison significant individuals in History?

National Cwrriculum Objectives: Substantive Knowledge & key questions Local links
e To know ahout a significant historical Why do astronauts go to space?
event within living memory. e To identify features in space. n/a
e To know ahout the lives af significant e To understand why astronauts go to space.
individuals in the past who have Why wus Neil Armstrong and the Apollo mission so special?
contributed to national and interational Key figures Linked, texts,
achievements.
Prior Learning, e To make a timeline of Neil's life. Neil Armstrong, Mae Jemison
Why wus Mae Jemison's a special astronaut? Mae Jemison Now Press Play:
Neil Armstrong,
Bdeuu‘;,onkxwwLedgeoj&spaw}anstomrwd, Leeds Library
as part of EYFS reading spine. e Tomake a timeline of Mae's life. service-space
How do we know ahout Neil Armstrong and Mae Jemison's jowney to space, and
why does the world rememher them?
e Tousea sowrces (video clips, books, i iewing people) to fi -
o range af interviewing find =i
Children will continue to build on
e To identify similarities and differences of Neil and Mae. their understanding of. events within,
Why are Neil Armstrong and Mae Jemison significant individuals in History? living memory and, before living,

Children will use their leaming to answer the summit question and explain what

memory to secure o mental timeline.

Key

Vocahulary Disciplinary Knowledge (knowledge ahout how historians

investigate the past, and how they construct historical claims,
arguments, and accounts)

Chronology

Cause & consequence

PasLspawdxsooverw&Acherplwwt&ronkzt

suwgm,vug,g;mdu about the past.




Year 2: Spring 1. Can you travel through time?

E

Question: How did London change as a result of the Great Fire of 1666?

National Curriculum Objectives: Substantive Knowledge & key guestions Local links
To know ahout events beyond living memory that are | How has London since 1666 and how do we know?
significant nationally. e To know where London is. (Geography recap) n/a
e To know what London looks like now - key landmarks.
To know about o, significant historical events, people e To know what London looked like in 1666.
Key figures/facts | Linked texts
What wus the GFol and when did it happen? .
To develop an awuareness of the past, using common e To sequence events on a timeline. - .
words and phrases relating to the passing of time. 1666 — Pudding, | Great Fire of
. What happened during the Great Fire of London and how do we know? Lane London
To know where the people and events they, study, fit e To know and sequence the events of the GFol S Lp
within a chronological framework and identify o How and when it started - key dates. d
mmmmdﬂuwmbwmmwug&oﬁhjem o How long it lasted, Chi W
different periods. o How it wus put out. ] ren
e To know about Samuel Pepys diary, paintings, and lack of technology. I l
How did the Great Fire of London spread? i ¢
e To know that the GFol spread hecause the buildings were wooden and, built ——
close together. Year 2 - Florence Nightingale,
e Nofire brigade ygxu}{mmb@muhmng
e Hot, dry weather. l l gcm 9

Prior Learning

living memory and within living memory.

Year 1 - Countries and capitals of the UK.

What happened after the Great Fire of London?
e To know that King Charles II ordered house to he rebuilt using bricks and,
Jurther apart. Christopher Wren.
e Thames Water men - ‘fire inswrance brigades. People paid a fee to insure their
PngJ.w\Anpad,ouL
Howwuuld«evmt&bzmpm'wd«dﬂemnﬂy/todag
e To recognise and discuss primary and secondary sowrces.

Year 3 - Slgm}wanwo}suﬂmm

near rivers.

Year 5 — Tudors

Year 6 — Counties and cities gf the
UK.

How did London as a result of the Great Fire of 1666?
Key Vocahuwlary Disciplinary Knowledge (knowledge ahout how historians investigate
the past, and how they construct historical claims, crguments, and
accounts)
Chronology, Primary and secondary sources To use a variety of sowrces to find out about the past. (photos, videos,
Nowudays/In the Past. maps, people)
The Great Fire of London.
Cause & conseguence Samuel Pepys, Thomas Farrinor, King Charles II, To identify changes, similarities, and differences.

Christopher Wren, Stuart Era, Significant.




Year 3 - Let's celebrate! The Achievements of Early Man

Enguiry Question: Why did the lives of the earliest Britons improve from Stone Age to Iron Age?

National Curriculum Objectives: | Substantive Knowledge & key questions Local links
To know about changes in When wus the Stone Age? Wetwung, tribal Queen, Star Carr antler helmet
Britain from the Stone Age to o To understand the chronology of the Stone Age and microliths
the Iron Age.
To understand how owr How do historians separate different periods in pre-historic Britain?
knowledge of the past is e To understand that the Stone Age wus so long that Historians have had, to break it up into
constructed from o range of periods or ‘ages’ (Timeline paleolithic 120,000 years duration, mesolithic 4000 years Key figures Sowrces
SOUICes. duration, neolithic 1500 years duration)
Prior Learning, e To recognise evidence of ice ages~ covering the land- focus on after the last ice age 125,000 Webwang, tribal Queen, Cave paintings,
years ago. simple tools

e To identify how tools, weapons, settlements changed within these periods. Study of Scarra Brae (hone, stone),
Children have built an archeoloyists Flint weapons,
understanding af, chronology, What can we understand ahout the Early Stone Age using our sowrces of evidence? Howick House,
hefore living memory and within e To identify evidence of the Paleolithic erc. (800,000BCE - 12000BCE) - cave paintings, Skara Brue,
living memory, throughout KS1 simple tools, scavengers, nomadic, Cheddar Gorge Man, climate. Womer's

e To have an awureness of the lack of reliable sources and how we know about pre-history. skeletons, Maiden
Year 2 - Tudor/Stuarts times Castle Hillfort
(GFol) and Victorians (Florence | How did the discovery of flint impact the lives of, people in the Middle Stone Age?- How is it different Future | -

Nightingale)

to the Palaeolithic age?
e To know ahout the Mesolithic ern (12000BCE - 4000BCE) - flint weapons, Howick House,
trees, climate, settling skeletons gf women and their jobs. What were the limitations from

the evidence?)

¢ (Neolithic (4000BCE - 2400BCE) - Skaru Brue, women's skeletons, farming, settling. What
were the limitations from the evidence?)

How do you decide how old something is?
Chronology,
o To dassify artefacts by age.

e To know ahout the Bronze age (2400BCE - 800BCE) Iron Age (800BCE - 43CE)
(Use evidence from Maiden Castle in Dorset as a hillfort, compare tools and weapons from hoth
periods, Mold Gold- how had society and land changed) Role of women — Wetwung, trihal queen

Summit point -
e  Children use their leaming to create chronological timeline from Stone Age to Iron Age hased
on a thread (e.g. tools, homes, roles, settlements or all) They contrust daily, life linked to the

Year 3 - Rivers and settlements

Year 3 — Ancient Egypt, Ancient Greece,
happening elsewhere in the world at the same
time.

Year 4 — Romans, Anglo Saxons and Vikings,




e  Children to show understanding that the early period wus the longest and there wusn't a lot

Key

Vocabhulary

Disciplinary Knowledge (knowledge ahout how historians investigate the past,
and how they construct historical claims, arguments, and accounts)

Chronology

Cause & consequence

site, excavution, scavengers, primitive, pre-history, crops,
defence, attack, weapons, palaeolithic (old ern), Mesolithic
(middle era), neolithic (new erw), timeline, hillforts, chief,
survival, food source, wuter sowrce, ancient, cultivute,
comumunities, tools, weapons, climate, Ice Age, Stone Age,
Bronze Age, Iron Age, BCE (Before common era)

Understand that historians use timelines to organise the age of ancient artefacts.
Understand that lots of sowrces gf evidence in Britain have been lost due to the
Understand that some historical discoveries have led historians to helieve there wus




Year Four

Enguiry Question: What influence has Ancient Roman civilisation had on Modern Society?

National Curriculum Objectives: Substantive Knowledge & key guestions Local links
e To know ahout the Roman Empire and its | Who were the Romans and how did they build their Empire ? Roman features in Leeds e.g. Hunslet
impact on Britain. To know where the Romans were from and when they arrived in Britain. burial site
e To develop a chronologically secure To understand what the Roman society and culture wus like (eg Roman numerals, Visit to- @ Roman Catholic chuwrch
knowledge and understanding of British, agueducts, roman bhaths ,roads and sewuge systems) https://www.mylearning.org/stories/the-

Prior Learning,

heliefs.

Year 3 - Stone age to Iron age — children will have

Year 3 - Ancient Egypt and Greece — understanding

Year 4 - Settlements

To know the structure of the Roman army and government.
To know what an empire is.

What wus Britain like before the Romans inwaded and what did they want from
Britain?

To know what period of history came before and what wus happening in other parts
af the world at the same time.

To understand what the British culture wus like hefore the Romans.

To know what resources Romans wunted from Britain.

How did the Romans invade? How did they create houndaries in Britain?

To know a timeline of Roman invasion on Great Britain.

To be able to name the main figures in the Roman invusion.

Know what methods of inwusion the Romans used.

To understand why the Romans created houndaries in Great Britain and how rouds
To understand the significance of Hadriarv's Wall and, how it impacts on Great Britain
today.

?
To know about Boudicca, Julius Ceasar, Claudius, and Hadrian.
To compare their role, leadership and impact within the Roman Empire.
To he able to name some Roman Gods and the rituals used to honowr them.

Sumnit Point

romans-in-leeds/979 (Roman evidence
Leeds)
York

Key figures Linked texts

Boudicca
Julius Caesar
Claudius
Diana
Hadrian

Rani Lakshmibai
(Strong female leader
within Indian Empire
- compare with
Boudicca) GR/PSHE?

Future learning,

Year 4 - Vikings and Anglo-Saxons
Year 5 — Tudors
Year 6 - Victorians

Key

Vocahulary

Discinli Knowledge (¢ ledas about how historians i q
the past, and how they construct historical claims, wrguments, and

accounts)

Chronology,

Cause & consequence

rebellion, legion, conguest, Celts

To use a variety of sowrces to find out abhout the past.
(photos, videos, maps, people and evidence)

To identify o , similarities and. digp _



https://www.mylearning.org/stories/the-romans-in-leeds/979
https://www.mylearning.org/stories/the-romans-in-leeds/979




Year 5: Let's Celebrute

Enguiry Question: Why wus the early Islamic civilisation so significant and what impact has it had on modermn day Britain?

National Curriculum Objectives: Substantive Knowledge & key guestions Local links

e How people’s lives have shaped | Prior Knowledge Recap. Bruinstorm heliefs from previous history topics that children have been Maps- Identifying the numhber of
this nation and how Britain has | taught. mosgues within Beeston/Leeds
heen influenced by the wider wi loes, Early Islamic Hi Jit cf Louically with our existi > Cmdam}orLeed& N
world To ook at beliefs in hi 4 9 9 Interviewing residents within Leeds

. ChmwlugAmLszc;:;@hnoMgdgz To order ot Loui the period, o Early Islamic hi . Key figures Linked texts
of British, local and world Make d‘lmnuwuiogjmml, comparisons with other periods that have been snmmmd,.
history, Di imeli Iy ith, : | h other-

e Non-Ewvopean society that Jact ; v m Mohammed Ibn | Mysterious traveller
provides contrusts with British | Where did Early Islam originate? Zakariya Razi- | by Mal Peet and
history, To know the significance of Baghdad's geographical location. Medicine Elspeth Graham

Prior Learning, To smumof/ewdem:e
Know where Baghdad is located using maps and photogrophs Abw AShdullah | Four Feet, Two
Developing and huilding on an Identify key features and build a picture of Baghdad, Muhammad, sandals by Karen
understanding of chronology. Recognise the similarities and differences are there hetween different people in the city? Ibn Musa Al- Lynn Williams and,
i and N Which. fact tributed, to the and i I of Baghdad? !(hwu.nzmr Khadro Mohammed,
KS1 - events within and before living: | 14 4yniore the of Baghdad and the impact it has within Europe Father of .
memory. . . . Algzbm TMRQJJQAUU&
‘ Build up their understanding of: )
e Mapping of Leeds~
Year 3 - Stone age, Ancient Egypt and © of by~ Leeds university
Ancient Greece, ' e Mathematical, medical and scientific achievements,
Year 4 - Romans, Anglo Saxons and How did the early Islamic civilisation end and what legacy did it leave in the world? Religion and Place
Vikings. To look at the expansion of Islam throughout Europe in Leeds by English
Identify when and how Islam first came to Great Britain. Heritage
RE - Islamic beliefs Future learning,
What impact has Islam had on Leeds?
Y5 - Tudors
When Islam first came to Leeds and its since its materialisation. Y6 - Victorian Beeston, Leeds
Swmmit Question: Why wus there Early Islamic civilisation so significant and what impact has
it had on modern day Britain?
Children will be ahle to answer the summit guestion, using prior and new knowledge, and give
reasons for their ideas. To use a green screen to record children talking about the significance and
impact of Islam on modern day Britain.
Key Vocahulary Disciplinary Knowledge (knowledge ahout how historians investigate the past,
and how they construct historical claims, arguments, and accounts)
Chronology Significance, Chronological order, expansion, To use a variety of sowrces to find out about the past. (Photos, videos, maps,

Cause & consequence

compare/contrust, influences, settlements, civilisation, people, evidence)

To identif . similaritios, and. dig}




Year 6 Fake news- - How reliahle are historical sowrces?

Enquiry Question: How can we be sure of what really happened in owr past?

National Cwrriculum Objectives: Core Knowledge & key questions Local links

Could you spot the real Henry VIII in a police line-up? Armley Mills
To study an aspect or theme in British history that -To compare various interpretations of Herury, VIII
extends pupils’ chronological knowledge beyond 1066 | -
-to" use a given criteria to identify the image most likely to be Henry.

To think critically, weigh evidence, sift arguments, Koy Ji Linked toxds
and develop perspective and judgement. Why do portruits of Elizaheth I mysteriously show her getting younger towwrds the it

end of her reign?
Prior Learning, Henry VIII

-to know that portrait painters created an image of Elizaheth that wus not necessarily as | Elizaheth I
Within KS2 - Tudors, Victorians, WWII she wus Queen Victoria
Build on a developing understanding of sources and
historical enquiry, skills. Why is it so difficult to work out what Victorian factory conditions were really like?

-to suggest how factories improved in the mid nineteenth centuwry

-make inferences about the meaning hehind images

Were WWII evacuees as happy as they are shown?

-to- deepen pupils understanding of propaganda

-to” begin to understand, censorship Future learning,

-to- ask questions ahout o volidity of historical sowrces

Summit point - Queen Victoria wus miserable. Do the pupils agree/disagree why? methods of, historical enquiry,

(Teeth? Mowrning? Didn't wunt to he queen? Didn't like children?) including how evidence is used
rigorously to make historical claims,
and discern how and why, contrusting
past have heen constructed.

Key Vocahulary Disciplinary Knowledge (knowledge ahout how historians investigate
the past, and how they construct historical claims, wrguments, and
accounts)
Chronology Propaganda, Validity, Bias, Provenance, reliahility To use o variety of sowrces to find out about the past - discussing the
reliahility of sources.

Cause & consequence




